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Pupil premium strategy statement                                
The Mease Spencer Academy 

 

 

 

 

 

 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  111 

Proportion (%) of pupil premium eligible pupils 11% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022 - 2025  

Date this statement was published 7th December 2022 

Date on which it will be reviewed 4th September 2023 

Statement authorised by Julia Hart, Principal 

Pupil premium lead Julia Hart, Principal 

Governor / Trustee lead Peter Williams 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £15,235 

Recovery premium funding allocation this academic year £2,248 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

£0 
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*Recovery premium received in academic year 2021 to 
2022 can be carried forward to academic year 2022 to 
2023. Recovery premium received in academic year 2022 
to 2023 cannot be carried forward to 2023 to 2024.  

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£17,483 
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Part A: Pupil premium strategy plan 

Statement of intent 

When making decisions about using Pupil Premium funding it is important to consider the 

context of the school and the subsequent challenges faced. Research conducted by EEF 

should then be used to support decisions around the usefulness of different strategies and their 

value for money. 

Common barriers to learning for disadvantaged children, can be less support at home, weak 

language and communication skills, lack of confidence, more frequent behaviour difficulties and 

attendance and punctuality issues. There may also be complex family situations that prevent 

children from flourishing. The challenges are varied and there is no “one size fits all”. 

Our ultimate objectives are: 

✓ To narrow the attainment gap between disadvantaged and non-disadvantaged pupils. 

✓ For all disadvantaged pupils in school to make or exceed nationally expected progress 

rates. 

✓ To support our children’s health and wellbeing to enable them to access learning at an 

appropriate level. 

We aim to do this through: 

• Ensuring that teaching and learning opportunities meet the needs of all the pupils 

• Ensuring that appropriate provision is made for pupils who belong to vulnerable 
groups, this includes ensuring that the needs of socially disadvantaged pupils are ad-
equately assessed 

• Recognising that not all pupils who receive free school meals will be socially disad-
vantaged 

• Recognising that not all pupils who are socially disadvantaged are registered or qual-
ify for free school meals. We reserve the right to allocate the Pupil Premium funding 
to support any pupil or groups of pupils the school has legitimately identified as being 
socially disadvantaged.  

• Allocating funding following a needs analysis which will identify priority classes, 
groups or individuals. Limited funding and resources means that not all children re-
ceiving free school meals will be in receipt of pupil premium interventions at one time. 
 

Achieving these objectives: 

The range of provision the Governors consider making for this group include and would not be 

inclusive of: 

• Ensuring all teaching is good or better thus ensuring that the quality of teaching ex-
perienced by all children is at a high standard 

• 1-1 support  

• Aiming at accelerating progress, closing any attainment gap between peers and mov-
ing children to at least age-related expectations.  

• Ensuring pupil premium resources are to be used to target able children on Free 
School Meals to achieve Age Related Expectations 
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• Additional learning support 

• Supporting payment where families have financial barriers can be discussed on a on 
a need-by-need basis, ensuring children can participate in experiences beyond the 
classroom such as school trips, residential visits and extra-curricular clubs. We can 
put into place reduced rates and/or personalised payment plans if required 

• Behaviour support  

• Early intervention so that need is addressed as and when it is identified 

 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Reaching the expected standard or above 

The percentage of disadvantaged pupils working at the expected standard or 
above in reading, writing and maths is lower than the national average at the 
end of KS1. 

2 Oral language and vocabulary of PP children 

Disadvantaged pupils’ expressive language skills often prevent them from 
accessing the curriculum effectively, impacting on progress. 

3 Reading  

Disadvantaged pupils are less likely to engage in regular and consistent 
reading activities and are less likely to acquire the necessary skills for reading 
and understanding challenging texts. 

4 Emotional and Social Development  

Disadvantaged pupils often have weaker social and emotional learning skills 
and attachment needs which impact their ability to self-regulate and their 
ability to engage fully with their learning.  

5 Number of PP with additional needs 

As of September 2022, 33% of our PP children are on our SEN register and a 
further 17% are being monitored. Due to the level of SEND within our group of 
PP children, our priority is to make sure the right level of provision is given to 
their level of need. Our SENCo will be working with external agencies to 
ensure support is provided to our children with additional needs. 

6 Low cultural capital 

Barriers to learning and enrichment activities faced by disadvantaged pupils 
mean that often have less cultural capital and lower aspirations than other 
pupils. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Reaching the Expected 
Standard 

Disadvantaged pupils will 
make the same or better 
progress as non-pupil 
premium eligible pupils 
across the curriculum.  

 

Misconceptions and gaps in 
knowledge and 
understanding for all pupils 
will be successfully 
identified and addressed 
through high-quality 
teaching. 

- The disadvantage gap index for our pupils, as measured 
by EYFS and KS1 statutory assessments, will reduce each 
year.  

- The number of disadvantaged pupils reaching age related 
expectations or reaching the higher standard will increase 
to match and then exceed the national average for 
disadvantaged pupils.  

- Monitoring and observation show that pupils receive 
quality first teaching that is good or better, influenced by 
current research and educational theory.   

- Pupils follow a curriculum which is planned effectively, 
ensuring cohesion and progression through the 
development of clearly identified key concepts. Attainment 
is measured against agreed milestones. 

Oral language and 
vocabulary  

All pupils’ expressive 
vocabulary skills improve 
and this positively impacts 
on their learning, enabling 
them to apply their richer 
language skills across the 
curriculum.  

 

The expressive language 
skills of disadvantaged 
pupils increase more rapidly 
helping to close the 
attainment gap. Attainment 
in writing increases as 
pupils hear, understand and 
use sophisticated language. 

- A whole-school approach to the teaching of vocabulary 
across the curriculum is fully implemented.  

- All staff have a clear understanding of the progression of 
expressive vocabulary that should be taught across 
school.  

- All staff will have knowledge of the key principles and 
practice that underpin successful vocabulary teaching. 
Planning and feedback to pupils will show evidence of 
increased expectation of pupils’ correct use of technical 
and ambitious vocabulary.  

- Communication, Language and Literacy measures for 
disadvantaged pupils at EYFS will increase to match and 
then exceed the national average for disadvantaged 
pupils.  

- Scores on standardised tests of expressive vocabulary of 
disadvantaged pupils show a year on year increase in 
standard score using 90% confidence limits. They 
approach and then match the scores on the standardised 
tests of expressive vocabulary taken by samples of non-
pupil premium eligible pupils.  

- Pupils attainment increases across the curriculum with 
increasing numbers of pupils reaching age related 
expectations or reaching the higher standard in EYFS and 
at the end of KS1.  

- Disadvantaged pupils make better than expected progress 
and the disadvantage gap index for our pupils as 
measured by EYFS and KS1 statutory assessments will 
reduce each year. 
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Reading 

Disadvantaged pupils make 
better than expected 
progress in phonics 
acquisition.  

 

Disadvantaged pupils are 
motivated to read and 
understand increasingly 
challenging texts and non-
fiction books.  

 

Attainment in reading and 
writing of disadvantaged 
pupils increases as pupils 
read and discuss quality 
texts which can be used as 
a model for their own 
writing. 

- Year 1 Phonics Screening results for disadvantaged pupils 
will match and then exceed the national average for 
disadvantaged pupils.  

- In KS2, disadvantaged pupils will demonstrate improved 
comprehension by averaging > 85% for Accelerated 
Reader book quizzes and will achieve the school 
expectation of one quiz per fortnight. 

- In KS2, the complexity level of texts read by 
disadvantaged pupils will increase to match the complexity 
profiles of texts read by non-pupil premium eligible pupils. 

- The number of disadvantaged pupils reaching age related 
expectations or reaching the higher standard in statutory 
assessments of reading and writing will increase to match 
and then exceed the national average for disadvantaged 
pupils.  

- The disadvantage gap index for our pupils in reading and 
writing, as measured by EYFS and KS1 statutory 
assessments, will reduce each year. 

Social and Emotional 
Development 

To learn strategies to 
remove barriers to learning, 
minimising the potential for 
children to become 
dysregulated by embedding 
a healthy culture and work 
from a culture informed 
starting point. In turn, this 
will improve outcomes for 
children.  

 

- TAs are trained in carrying out a range of therapeutic 
interventions including, and not exclusive of, lego therapy, 
art therapy and play therapy. 

- All children, including PP children, who have a tendency to 
become dysregulated, have the opportunity to participate 
in a group or individual therapeutic intervention. 

- Boxall profiles are carried out before and after 
interventions to assess social, emotional and behavioural 
development. 

- Children are better able to regulate and therefore more 
able to access the curriculum. 

Pupils with additional 
needs 

Pupil Premium children with 
additional needs are making 
progress from their starting 
points. 

- All PP children who have been identified as having 
additional needs have individualised learning plans. 

- All PP children who have been identified as having 
additional needs have been tracked and have made good 
or better than expected progress from their starting points. 

- All PP children who have been identified as having 
additional needs have gained funding or extra support 
through the work of the SENCo. 

Cultural Capital 

Children increase their 
cultural capital and increase 
their aspirations through 
participation in a rich 
curriculum and enrichment 
activities by removing 
barriers. 

- Curriculum overviews and planning show that the 
achievements and culture of our pupils’ heritage is 
represented throughout our curriculum and enrichment 
activities.   

- Curriculum overviews and planning show that pupils are 
given opportunities to be curious about and to experience 
art and knowledge from a variety of cultures, and popular 
culture beyond our school community, preparing pupils to 
live and thrive in culturally and ethnically diverse modern 
Britain.  

- Pupils follow a curriculum which provides opportunities for 
enrichment though outdoor learning and educational visits. 
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- Attendance of disadvantaged pupils at before and after-
school enrichment activities is closely monitored and 
actively promoted and supported.   

- Planning shows that pupils have the opportunity to read 
challenging and diverse texts that support the curriculum 
which they may not otherwise have had exposure to. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £7,600 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

CPD for all 
staff: 
developing 
expertise in 
teaching 
reading 

 

Purchase 
Accelerated 
Reader 
programme to 
improve 
tracking of 
independent 
practice and 
progress with 
reading. 

Christopher Such, The Art and Science of Teaching 
Primary Reading 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks-1 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks2#nav-downloads 

+6 months 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies 

+6 months 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/metacognition 

+7 months 

 

1, 2, 3, 5, 6 

CPD for all 
staff: the 
teaching of 
vocabulary 

Research indicates that, once readers are fluent, the 
main difference between strong/ weaker readers is 
background knowledge and vocabulary. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-
interventions 

+6 months 

1, 2, 3, 5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2#nav-downloads
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2#nav-downloads
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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TA to 
participate in 
SKTM 
programme 
with Maths Hub 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/early-maths 

+4 months 

 

1, 5 

Teacher to 
participate in 
SKTM 
programme 
with Maths Hub 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-
reports/maths-ks-2-3/EEF-Improving-Mathematics-in-
Key-Stages-2-and-3-2022-Update.pdf?v=1670403994 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/early-maths 

+4 months 

 

1,5 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £3,800  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Small group 
tutoring, led by a 
teacher, in a 
range of areas 
including maths, 
comprehension, 
spellings and 
handwriting 

(recovery 
funding) 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition 

+4 months 

 

1, 2, 3 

Establish book 
clubs for each 
year group for 
pupils identified 
as needing 
reading support. 
Pupils read high 
quality, 
vocabulary rich 
texts that 
develop cultural 
capital in small 
groups with a 
member of staff 
using 
metacognitive 
talk to model 
comprehension 
strategies. 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks-1 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks2#nav-downloads 

+6 months 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/metacognition 

+7 months 

 

1, 2, 3, 5, 6 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf?v=1670403994
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf?v=1670403994
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf?v=1670403994
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2#nav-downloads
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2#nav-downloads
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £3,835 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

TAs to 
access 
training in 
range of 
therapeutic 
interventions 
including: 

- Lego 
Therapy 

- Art 
Therapy 

- Play 
Therapy 

Children to 
be identified 
and to 
participate in 
appropriate 
interventions 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/behaviour 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/primary-sel 

+4 months 

 

 

 

 

1, 4, 6 

Mental 
Health and 
Wellbeing 
Lead to 
undertake 
Pro-Active 
Train the 
Trainer  
course 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/behaviour 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/primary-sel 

+4 months 

 

 

1, 4, 6 

Financial 
support to aid 
removal of 
potential 
barriers to 
payment of 
extra- 
curricular 
activities 

https://educationendowmentfoundation.org.uk/guidance-
for-teachers/life-skills-enrichment 

+3 months (the arts) 

 

 

 

PP funding: £ 7,600 + £3,800 + £3,835 = £15,235 

Recovery funding: £2,248 

Total budgeted cost: £17,483 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

As a school, we chose to create a 1-year plan so that our strategy could evolve and 

adapt alongside our growing school and increasing pupil numbers.  Each year, our 

cohorts have been very different.  By 2023, we hope we will be in a position where we 

better understand our context and the challenges our disadvantaged children face and 

at this point will create a 3-year plan for 2023-2026. 

Intended outcome 1 – The % of PP children – who do not have significant additional 

needs - passing the phonics screening check will be broadly similar to the % seen 

nationally (82% for Y1 and 91% for Y2) 

In June 2022 88% of our Y1 pupils passed the Phonics Screening Check (17% higher 

than in June 2021), and of our PP pupils in Y1, 100% of them passed the PSC (29% 

higher than the 2019 national figure for PP pupils). 

By June 2022 91% of our Y2 pupils had passed the Phonics Screening Check (in line 

exactly with the 2019 national figure), and of our PP pupils in Y2, 75% of them have 

now also passed the PSC (10% below the PP national figure in 2019). This represents 

only one child, with additional needs, who has not yet passed the screening. 

Impact – our newly implemented phonics scheme provided staff with a strong 

mechanism to deliver high-quality phonics teaching. The interventions within the 

scheme supported adults to deliver targeted and tailored support to ensure that our 

children achieved well in their PSC. The scheme has particularly benefited our PP 

children with only one child leaving KS1 without passing. 

Intended outcome 2 - The % of PP children who achieve a good level of development 

(GLD) in Communication and Language will be broadly similar to their non-PP peers. 

Our July 2022, our data showed that 90% of Reception pupils achieved a good level of 

development in Communication and Language. The same data showed that 75% of the 

PP children achieved the same level of development in this area of the framework. This 

data represents only one PP child who has not met GLD in this prime area of learning. 

Impact – our focused work around vocabulary development and language acquisition in 

Reception has ensured that we have achieved high outcomes for our children with 90% 

of them achieving GLD in Communication & Language. The impact has been children 

who can articulate themselves clearly and use a wide range of vocabulary in their 

everyday speech. The same can be said for our PP children in Reception despite a 

lower percentage of them achieving a GLD in C&L compared to their non-PP peers. 
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The one child who did not achieve this standard will continue to receive targeted 

intervention and support throughout their time in KS1. 

Intended outcome 3 - All PP children – even those with additional needs – are making 

progress from their starting points. 

In Year 1 75% of the PP children made good (or better) progress from their starting 

points. 50% (2 pupils) of PP children achieved age-related expectations in Reading, 

Writing and Maths. Writing was a limiting figure for 1 PP child who did not meet the 

expected standard in R, W and M combined. 1 PP child (25%) did not achieve the 

expected standard in any of the core subjects. 

In Year 2 all of the PP children made good progress from their starting points. 3 out of 

4 PP pupils took standardised tests throughout the year. On average, these 3 PP 

pupils improved their scaled scores +6 in SPAG, +10 in Reading and +16 in Maths 

over the course of the year. 1 PP child, who also has special educational needs, made 

good progress against their specific, personalised targets. 

Impact – quality first teaching and interventions helped a large proportion of our PP in 

children to make good progress from their starting points. Many of these children are 

now working at (or close to) age-related expectations and are academically starting 

closer to their peers in September 2022. 

Intended outcome 4 - The attendance of PP children meets the expected standard 

2019 was the last time attendance figures were published nationally. At that time, the 

average attendance was around 96% and this has been the only national comparator 

since. We therefore used FFT Attendance Tracker to give a more accurate picture of 

our attendance compared with other schools nationally.  

In 2022, the school’s attendance figure stood at 92.5% compared to 92.8% nationally. 

We are therefore in line with the expected standard nationally but still below the 96% 

figure from 2019. Our PP attendance figure in 2022 was 90% compared to 90.5% 

nationally. Once again, our figures are very much in line with the picture seen nationally 

in 2022. 

Many PP absences in 2022 were COVID related and at some points in the year there 

were large proportions of children absent because the virus. This will have inevitably 

impacted our attendance figures. 

Impact – our work as a school to support PP families to attend well has been 

successful in helping us to achieve attendance figures similar to schools nationally in 

2022. However, PP child do still attend less well than their non-PP peers and this 

influence our future work as well as our next Pupil Premium strategy.   

 


